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Objectives 

§  Overview of problem and reason for choosing this topic.  

§  To address the issue of personal biases and stereotyping and how they may 
impact our interactions with students as well as their interactions with us. 

§  Discuss paradigmatic shift in our approach to interaction 

§  Introduce theoretical framework 

§  Address some of the literature on faculty-student interaction from the 
perspective of black male students 

§  Highlight some strategies that faculty can use in the classroom to enhance 
their faculty-student interaction with black male students. 

§  Have dialogue about our experiences in interacting with black males in the 
classroom. 



Why Black males? 

u  when comparing women to men, Black women have higher enrollment and 
graduation rates than their male counterparts (NCES, 2005; Walpole, 2007). 

u  of the associate degrees conferred to Black students in the 2012-2013  
academic year, only 33% of the degrees were conferred to males compared to 
females who accounted for 67% total amount of degrees (NCES, 2014). 

u  Black males are more likely to be disconnected from the activities that are 
positively linked to student success (involvement in campus activities, hold 
leadership positions, time studying etc..)than their female counterparts 
(Cuyjet, 1997) 



Why the community college context? 

u  Majority of the research on black males and student success is within the 4yr 
context although the challenges students face at 2yr institutions are distinct: 

u  More likely to work more hours 

u  More likely to come from low-income homes 

u  Less likely to interact with faculty 

u  More likely to need remedial courses 

u  Less likely to get involved in activities on campus 

u  Seven times more likely to graduate with a bachelors degree if they begin at a 4yr 
institution (Engle & Tinto, 2008) 

u  54% of all Black men that enroll in college begin at 2yr institutions (Wood & 
Williams 2013). 

 

 



How faculty assumptions impact 
interaction with students. 
u  Frankel and Swanson (2002), professors were asked to self-

report on the level of satisfaction they had when interacting 
with students and the impact those encounters had on their 
subsequent teaching behaviors. 

Findings:  

u  1. The more a student was perceived to be uninterested and 
self-absorbed the more likely the interaction was recalled as 
dissatisfying AND the more likely the instructor reports being 
more authoritative towards the student. 

u  2. Conversely, when the student was perceived to be interested 
in instructor’s  viewpoint, the instructor was more likely to 
recall the interaction as satisfactory AND give more student 
praise and better clarification of course requirements. 



What is faculty-student interaction 

Interaction 
u  the extent to which faculty and 

students communicate about 
academic performance, personal 
goals, career plans, course content 
and assignments (CCSSE, 2001). 
This communication can occur both 
inside and outside of the 
classroom.  

Engagement 
u  the time and effort students put 

into participating in educationally 
purposeful activities (EPA) such as, 
but not limited to, collaborating 
with peers on a class project, 
studying, completing reading 
assignments for class and 
interaction with faculty 



The benefits of faculty-student 
interaction 

u  Interaction has been found to be positively linked to student outcomes such 
as: 

u  GPA 

u  Persistence 

u  Learning 

u  Academic Self-concept 

u  Engagement 



How can stereotypes impact faculty-
student interaction? 



Stereotype Threat.... 

u  Fear of confirming, as self-characteristic, a negative stereotype 
about one’s own group. 

u  It has been hypothesized by Steele and Aronson (1995) that this 
fear can impair one’s academic performance by distraction, 
narrowed attention, anxiety, self-consciousness, withdrawal of 
effort, over-effort, etc… 

u  Wood (2014) found black males were apprehensive about 
engaging faculty because of a fear of being perceived as 
unintelligent. 

u  ie .. Unintelligent – “I can’t get the answer wrong if I don’t 
participate” 

 - Translates into student being perceived as not engaged or not 
  interested… 



Practices faculty should avoid… 
 Student Onus – “approach me first” 

- Having student prove his interest by asking questions.. 
 

u  Exclusion – “what does this have to do with 
me” (examples, scenarios…) 

- Use culturally relative pedagogy (help students to 
personalize the material and make it relevant to their lives) 

u  Alienation – “i’m the only black male in the class” (first in 
the family…) 

- Avoid putting students on the spot,it may lead to them 
being defensive 

u  Presumed to fail – “no one cares if I pass or fail” 

- Using scare tactics: “look to your left and look to your 
right….” 



Deficit-based vs Strengths-based 
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2 Paths: College or Prison 
u  To increase black male 

enrollment in college, 
inner city high schools 
may introduce a gang 
prevention program. When 
in reality, if we want to 
increase black male 
college attendance 
introducing more college 
prep programs and honors 
classes would be better at 
achieving that end. 



Changing the narrative and shifting the 
onus! 
u “Rather than talking to students 

about the likelihood and 
consequences of failing, we should 
talk to them  about the benefits and 
advantages of passing. No one wakes 
up with the desire to fail, if a 
student believes he can pass, he 
will.” - Me 



Shifting onus from student to 
institution… who’s responsibility is it??? 

 Findings from Harrison and Palacios (2014) demonstrate that 
faculty-student engagement is a function of campus ethos conditions 
fostered by faculty.  

In their study they found that faculty-student interaction with black 
male students was increased when faculty created conditions where 
students felt welcomed. 

 

Faculty accomplished this by: 

u  1. Faculty belonging – conveyance that they belonged in the class and 
at the institution. 

u  2. Faculty welcomeness (in class) – asking questions, responding to 
questions, INQUIRING ABOUT PROGRESS, attending office hours 

u  3. Faculty welcomeness (out of class) – encouraging interactions w/ 
students and engage with students outside of class (attend events, 
greet them BY NAME in passing on campus, etc…) 

 



Theoretical Framework 
u  Validation Theory (Rendon, 1994) suggests that there is a 

positive correlation to success when students experience a 
person (inside or outside of the classroom) that takes an 
active interest in them and their college experience. 

u  Ways to operationalize VT in the classroom: 

u  1. Faculty initiate contact with student and not the other 
way around. 

u  2. Students should receive messages affirming their ability 
to succeed. 

u  3. Assignments should invite personal experiences of 
students (Liberatory pedagogy). 



Why faculty play a critical role in 
validating students… 

u  Most four-year institutions use performance-based metrics like standardized 
test scores and grade point averages to determine student ability and those 
metrics serve as validation for students. By virtue of their acceptance to the 
institution students are affirmed that they have demonstrated a sufficient 
aptitude level that is worthy of admission.  

u  Community college has an open-access mission where regardless of prior 
academic performance, students that earn a high school diploma or the 
equivalent can be admitted to the institution. With the absence of entrance 
requirements for admission students  may never receive the validation 
message that they are “good enough” for college. Particularly, those students 
that come from underserved communities. 



Literature on Faculty-Student 
Interaction… 

u  Lundberg and Schreiner (2004) found that although faculty-
student interaction contributed to the success of students from 
all races, it was found to be a better predictor of learning for 
students of color. 

u  Bauer (2014) found that the black male students that reported 
higher levels of validation from faculty also reported higher 
levels of faculty-student engagement. 

u  Micari and Pilar (2012) found that students in a particular 
chemistry class that viewed their relationship with the faculty 
member as positive performed better on the final grade than 
those that did not. 



Strategies for faculty inside the 
classroom… 

u  Wood and Turner (2011) identified 5 strategies: 

u  1. Being friendly with students from the onset 

u  2. Checked in on student academic progress (monitoring) 

u  3. Listened to student concerns 

u  4. Proactive in addressing performance issues 

u  5. Regularly encouraged students to succeed 

u  In a qualitative study done by Cotton and Wilson (2006) one student stated 
“Establishing a relationship with faculty can be costly – it puts a certain 
amount of responsibility on you. Once you’ve established a relationship you 
can’t slack off; you’ve got to maintain performance” 



Inside strategies continued… 

In a report put out by CCSSE (2014) “Aspirations to achievement: Men of 
color and community colleges,” one of the key findings was that 
relationships mattered to men of color. Furthermore, the report 
identified positive interaction with faculty, staff and administration as 
the primary contributor to the success of men of color. 

u  1. Personal connection – sense of belonging 

u  2. High expectations – held to high expectations and believe they can 
achieve 

u  3. Faculty qualities – show interest in subject matter as well as 
students 

u  4. Engagement – learning that is collaborative and tied to student 
interest 



Strategies outside of class 
   

u Invite students to assist with research 
projects. (ie… honor’s program) 

u Spend time with students socially outside of 
class. (ie..eating lunch in common area, Seton Hall) 

u Faculty led student clubs. 
u Faculty mentoring (pairing students with faculty) 

 
Kim, Y. k., & Sax, L. J. (2009) 
Kezar, A. & Maxey, D.  (2014) 
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Questions??? 

u Thank you for 
coming! 


